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Abstract: The purpose of this research will be to offer ways through which teachers will integrate 

ethical decision-making processes and principles of moral leadership in inclusive education into 

curricula. These processes will be incorporated to improve ethical awareness and skills in decision-

making for teachers to enable them to bring about a more cognitive, responsible, and moral 

environment in educational institutions. Integration of those processes in teacher education is 

bound to equip the teacher to contribute to the values of society and the quality of education. 
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1. Introduction 

Inclusive education is aimed at ensuring that students with different needs are given 

an equal opportunity by accepting their differences, valuing them, and developing them 

with appropriate support. Inclusive education promotes that children with special needs 

should be educated in the same class as other students. This is aimed at making 

educational settings and practices available to all, taking into account all children's 

different skill levels, cultural backgrounds, language competencies, and special needs 

(UNESCO, 1994). Such education is directed at equality, justice, and equal opportunities 

in schools. Inclusive education also aims at enhancing social acceptance and academic 

achievements among students (Qian and Rong 2023: 188-193). Ultimately, it helps society 

become less biased. However, inclusive education needs funding, infrastructure, teaching 

skills training, and the creation of inclusive culture in schools (Lindsay, 2007:1-24).  

Cultural adaptation refers to the capacity of members of diversified cultural 

backgrounds to live and work together in the same situation without antagonism. This 

means that a culturally adaptive education requires the learner to be exposed to and 

integrate other classes of cultural identity and values with tolerance. Ethics, in general, is 

defined as the principles that describe moral norms and values between what is right and 

wrong (Erdem & Altunsaray, 2016: 23). In this regard, ethics safeguards the rights of 

students besides maintaining reliability and professionalism in education.  

Principles and Practices of Ethical Leadership in Inclusive Education 

Ethical leadership in inclusive education involves creating and managing 

educational environments based on ethical principles by school administrators and 

leaders. This leadership strategy aims to accept students' differences, ensure justice, and 

support social equality in education. For school administrators, ethical leadership is a 
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leadership approach emphasizing core values such as responsibility, honesty, justice, 

respect, and conscience. 

An ethical leadership approach is used to ensure equal opportunities and promote 

social equality. School administrators recognize students' socioeconomic and cultural 

differences and review policies and programs to ensure that all students have equal 

opportunities in education, supporting fair practices. Socially equitable leadership allows 

students to realize their potentials and ensures justice in education. Schools can organize 

activities for various linguistic and cultural groups to appreciate cultural diversity and 

promote mutual understanding among students (al-Yahmadi & al-Shammakhi, 2021). 

Justice in education is represented by school administrators who work to ensure 

justice and equality among different student groups. They respect students' rights and 

ensure that education is conducted fairly. Ethical leadership emphasizes fair practices in 

education. School administrators make fair decisions by considering the rights and needs 

of all students. Justice in the school community ensures that students participate in 

education with confidence (Johnson & Morris, 2008).  School administrators should 

communicate discipline policies clearly and fairly to protect students' rights. Similarly, 

schools should ensure equal opportunities in education by providing additional support 

and resources to students, supporting each student's potential to succeed. 

Ethical leaders protect and honor the educational rights of all students. School 

administrators should consider fundamental ethical leadership principles, such as 

protecting student rights. Protecting student rights includes safeguarding personal 

information and ensuring that each student receives respect and support in the educational 

process [( 2018 ,والتدريب التعليم لتقنيات العربي المركز ). Schools also protect students' rights and honor 

by encouraging their participation in decision-making processes, making them feel valued. 

Moreover, ethical leadership is based on moral responsibility and emphasizes the 

importance of moral principles in educational institutions. School administrators must 

adhere to societal moral standards and promote practices that contribute to students' moral 

development. School leaders can fulfill their responsibilities to society by consciously 

adhering to moral responsibility (Şişman, 2015).  School administrators should exemplify 

ethical behavior by acting with justice, respect, and honesty. Schools can highlight the 

importance of moral responsibility by developing students' social consciousness. 

Ethical leaders are transparent in communication. They are honest and open in 

communicating with students, parents, and other stakeholders, gaining the community's 

trust. They encourage stakeholder participation in decision-making processes and clearly 

express the reasons for decisions. Trust and collaboration in the school community stem 

from open communication and decision-making processes (Uçan, 2016). 

Continuous learning and personal development are promoted through ethical 

leadership. School administrators continuously develop their professional knowledge and 

skills and follow the best educational strategies. Continuous learning and development 

increase the quality of education and make leaders more effective and efficient. School 

leaders ensure that teachers have continuous access to professional development 

opportunities. This promotes increased quality in education and supports leaders' efforts 

for continuous learning and development (Bozkurt & Senemoğlu, 2018).  

These principles emphasize the importance of ethical leadership for inclusive 

education. School administrators should use these principles to create a fair and 

supportive learning environment by respecting the rights of all students. These moral 

principles improve school culture, increase student success, support societal values, and 

provide equitable education. A school culture based on ethical principles raises student 

morale, increases their interest in learning, and strengthens the school community. 

Additionally, ethical leadership fosters trust among students and encourages collaboration 

and mutual aid. 

Conclusion 
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In conclusion, the topics discussed in this article emphasize the importance of ethical 

leadership and decision-making processes in inclusive education. Ethical decision-making 

processes should be included in teacher education programs. These processes combine 

theoretical and practical knowledge to help teacher candidates develop their ethical 

awareness and make more careful decisions in their professional practices. This procedure 

ensures that teacher candidates have a strong moral foundation and develop skills to 

handle ethical issues. 

Furthermore, the principles and practices of ethical leadership in inclusive 

education emphasize that school administrators and leaders promote social equality and 

justice, ensure that all students have equal opportunities in education, and manage school 

environments based on moral values. This leadership approach aims to accept students' 

differences and make learning environments more inclusive. 

This article encourages educational institutions to focus more on ethical awareness 

and inclusivity, and to encourage teachers and school leaders to apply these values in their 

daily practices. Therefore, such integration can elevate the quality of education, promote 

student success, and strengthen societal values. Ethical awareness and inclusivity in 

education are significant steps for increasing educators' and leaders' responsibilities and 

contributions to society. 
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